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Introduction 
 
 

Hamden Public Schools is committed to ensuring that all students learn to the best of their 
potential each and every day they are entrusted to our care.  An effective teacher evaluation 
system supports high quality teaching and improved student learning in several ways.  It 
provides an opportunity for ongoing and constructive dialogue between teachers and evaluators 
that is focused on student learning.  It provides valuable information to administrators about the 
specific professional learning needs and development opportunities that teachers require to 
meet the diverse needs of their students.  It creates a relationship of shared responsibility and 
accountability for student growth among teachers and administrators. It enables teachers to be 
recognized for their professional growth and their contributions to the school and educational 
communities.  The system provides uniform evaluation procedures, yet reflects the needs of 
teachers at different stages of professional learning. 
 
The Hamden Public Schools evaluation system builds upon many of the school improvement  
efforts that the district has invested in over the past several years and reinforces the culture of 
shared responsibility and leadership for student learning that has been at the center of these 
activities.  The evaluation approach outlined in this plan uses multiple sources of information 
and evidence to compile a fair, accurate, and comprehensive picture of a teacher's 
performance, including teacher observations, student learning outcomes, and feedback from 
parents and students.  It is a standards-based plan grounded in the Connecticut Common Core 
of Teaching, the Common Core State Standards, and the locally-developed curriculum 
standards that Hamden Public Schools has used to increase rigor, implement data-driven 
decision making, and expand the system of supports provided to all students to ensure their 
ongoing growth and achievement. 
   
It should be noted that the term “teacher” refers to all individuals in positions requiring 
certification, including, but not limited to classroom teachers. The terms "administrator" or 
“school leader” refer to those individuals in positions requiring an administrative certification, 
including, but not limited to principals. 
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Evaluation System Overview 
 
EVALUATION FOCUS AREAS 
 
Hamden Public Schools' teacher evaluation system utilizes multiple measures to create an accurate and 
comprehensive picture of teacher performance.  All teachers will be evaluated in four categories, grouped 
into two major focus areas: Teacher Practice and Student Outcomes.  
 
1. Teacher Practice Related Indicators: In this focus area, teachers are evaluated on their use of 
 core instructional practices and skills that positively affect student learning. This focus area is 
 comprised of two categories:  
 

(a)  Observation of teacher performance and practice (40%) using the Standards for 
Educator Performance and Practice (StEPP), which are based on Connecticut's Common 
Core of Teaching. 

  

  (b) Parent feedback (10%) on teacher practice as determined through parent surveys. 
 
2.  Student Outcomes Related Indicators: In this focus area, teachers are evaluated based on 
 indicators of student academic progress at the school and classroom level as well as student 
 feedback. This focus area is comprised of two categories:  
 
 (a) Student growth and development (45%) as determined by student learning objectives  
   (SLOs).  

 

 (b) Student feedback (5%) on teacher performance as determined by student surveys. 
 
 
SUMMATIVE TEACHER PERFORMANCE RATING  
 
Scores from each of the four categories will be combined to produce an annual summative performance 
rating.  There are four levels of summative performance ratings:  Exemplary, Accomplished, 
Developing, or Below Standard.  
 
The performance levels are defined as follows:  
 

Exemplary – Substantially exceeding indicators of performance  
 
Accomplished – Meeting indicators of performance  
 
Developing – Meeting some indicators of performance but not others  
 
Below Standard – Not meeting indicators of performance 
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TEACHER EVALUATION PROCESS AND TIMELINE 
 
The annual evaluation process between a teacher and an evaluator is anchored by three performance 
conversations at the beginning, middle, and end of the year. The purpose of these conversations is to 
clarify expectations for the evaluation process, provide comprehensive feedback to each teacher on 
his/her performance, set goals for professional learning, and identify opportunities and resources to 
support the teacher in achieving these professional goals. These conversations are collaborative and 
require reflection and preparation by both the evaluator and the teacher in order to be productive and 
meaningful.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Goal Setting and Planning:  Completed by November 15 
 
1.  Orientation on Process:  To begin the evaluation process, evaluators meet with teachers, in a 

group or individually, to discuss the evaluation process and their roles and responsibilities within 
it. In this meeting, teachers and evaluators discuss any grade-level, subject-matter, school, or 
district priorities that should be reflected in teacher practice goals and student learning objectives 
(SLOs), and they commit to set time aside for the types of collaboration required by the 
evaluation process.  

 
2.  Teacher Reflection and Goal-Setting:  The teacher examines student data, prior year evaluation 

and survey results, and relevant professional materials such as the Connecticut Common Core of 
Teaching and the Standards for Educator Performance and Practice to draft proposed goals for 
teacher practice and for student outcomes.   

45% 

5% 
 

10% 

40% 

Parent Feedback 

Observation of Teacher 
Performance and Practice 

Student Growth and  
Development 

Student Feedback 

TEACHER 

PRACTICE 

STUDENT 

OUTCOMES 
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 Goals relate to each of the four evaluation categories and include: 
 

• a teacher performance and practice goal,  

• a parent feedback goal,  

• student learning objectives (SLOs), and  

• a student feedback goal for the school year.   
 

The evaluator or the teacher may propose that teachers collaborate in grade-level or subject-
matter teams to support each other in the goal setting process and/or to create common goals.   

 
3.  Goal-Setting Conference: The evaluator and teacher meet to discuss the teacher’s proposed 

goals in order to arrive at mutual agreement about them. The teacher collects evidence about his 
or her practice and the evaluator collects evidence about the teacher's practice to support the 
review. The evaluator may request revisions to the proposed goals if they do not meet approval 
criteria. 

 
Mid-Year Check-In:  Completed in January and February 
 
1.   Preparation and Reflection:  On an ongoing basis, the teacher and evaluator collect and reflect 

upon evidence related to the approved goals in order to prepare for a mid-year review of progress 
toward achieving them.  Examples of the types of evidence to be collected include:  samples of 
student work or results of assessments or performance tasks related to student outcome goals; 
feedback related to any formal or informal observations completed to date; evidence of activities 
designed to address parent or student feedback goals; and any other evidence relevant to the 
agreed upon goals. 

 
2. Mid-Year Conference:  The evaluator and teacher complete at least one mid-year check-in 

conference during which they review progress to date on teacher practice and student outcome 
goals. The mid-year conference is an important point in the year for addressing concerns and 
reviewing results for the first half of the year. Evaluators can deliver mid-year formative 
information on components of the evaluation framework for which evidence has been gathered 
and analyzed. If needed, teachers and evaluators can mutually agree to revisions on the 
strategies or approaches used and/or mid-year adjustment of SLOs to accommodate changes 
(e.g., student populations, assignment). They may also discuss actions that the teacher can take 
and supports the evaluator can provide to promote the teacher's professional growth and 
progress toward achieving the approved goals. 

 
 If the review of progress to date at the mid-year conference raises concerns or indicates to the 

evaluator that the teacher may be at risk of receiving a year-end summative rating of Developing 
or Below Standard, the evaluator should clearly communicate these concerns to the teacher and 
ensure that the teacher receives appropriate additional supports (such as additional observations 
and feedback, instructional coaching, or training) to remediate the areas of concern.  The 
evaluator should also consult with the Superintendent or designee to inform him or her of these 
concerns and to identify any other forms of support available to assist the teacher in improving his 
or her practice. 

 
End-of-Year Summative Review:  Completed by June 30 
 
1. Teacher Self-Assessment:  The teacher reviews all information and data collected during the year 

and completes a written self-assessment for review by the evaluator. The self-assessment should 
focus specifically on the areas for development established in the goal-setting conference at the 
beginning of the year. The self-assessment and data and information collected during the year 
are submitted to the evaluator. 
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2. Scoring:  The evaluator reviews the submitted evidence, self-assessment, and observation data 
to generate category and focus area ratings. These ratings generate the final summative rating as 
described in the Summative Teacher Evaluation Scoring section.  

 
3. End-of-Year Conference:  The evaluator and the teacher meet to discuss all the evidence 

collected to date and to discuss category ratings. Following the conference, the evaluator assigns 
a summative rating and generates a summary report of the evaluation before the end of the 
school year (June 30 at the latest). 

 
 Note on Summative Rating Revisions:  After all data, including state test data, are available, the 

evaluator may adjust the summative rating if the state test data change the student outcome-
related indicators significantly enough to affect the final rating.  Such revisions should take place 
as soon as state test data are available, and before September 15.  Teachers will be informed of 
revisions to their summative rating in a written letter from their evaluator.   

 
Forms related to each stage of the evaluation process are provided in Appendix A. 
 
PRIMARY AND COMPLEMENTARY EVALUATORS 
 
The primary evaluators in the Hamden Public Schools' teacher evaluation system are administrators with 
their 092 certification, including principals, assistant principals, curriculum directors, and coordinators.  
Primary evaluators are each assigned a group of teachers to evaluate based on their supervisory 
responsibilities and subject matter expertise.  Primary evaluators are responsible for implementing the 
overall evaluation process with each teacher assigned to them and for assigning each teacher a final 
summative rating. 
 
Other certified teachers, who may also have their administrative certification (such as Department 
Chairs), may serve as complementary evaluators. Hamden Public Schools will explore the use of 
complementary evaluators to assist primary evaluators in activities such as conducting observations, 
collecting additional evidence, reviewing SLOs, and providing additional feedback.  Complementary 
evaluators will be fully trained in the evaluation process before being permitted to serve in this role. 
 
 
EVALUATOR TRAINING AND MONITORING 
 
All evaluators are receiving extensive training in the evaluation process.  Hamden Public Schools has 
contracted with PhocuseD on Learning, LLC to train administrators in teacher observation and feedback, 
including the norming and calibration of evaluators.  Four days of training will be provided to 
administrators prior to implementation in the 2013-14 school year.  This professional development will 
continue to be available to the district over the next three years and as needed thereafter to train and 
support new evaluators and those requiring additional support to be proficient in their evaluation skills.   
 
Additionally, the district will participate in any trainings and technical assistance made available by the 
State Department of Education as applicable for districts implementing a modified version of the SEED 
evaluation model. 
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The Teacher Practice Focus Area  
 
The Teacher Practice focus area looks at indicators designed to evaluate a teacher’s knowledge of a 
complex set of skills and competencies and how these are applied in a teacher’s practice.  
 
This component of the evaluation system is comprised of ratings in two categories:  1) Teacher 
Performance and Practice, and 2) Parent Feedback. These categories are described in detail below.  

 
CATEGORY 1:  TEACHER PERFORMANCE AND PRACTICE  
 
The Teacher Performance and Practice category of the evaluation system is a comprehensive review of 
teaching practice against a rubric of practice, based on multiple observations. It comprises 40% of a 
teacher's annual summative performance rating.  
 
Hamden Public Schools employs a combination of formal and informal observations of teacher 
performance and practice using the Standards for Educator Performance and Practice (StEPP) 
framework, which is based on Connecticut's Common Core of Teaching.  StEPP creates a continuum of 
performance descriptors across four levels, ranging from Below Standard to Exemplary, that provide 
insight into educators' daily practice and that reflect the complexity of the actions and decisions they 
make. The six domains of practice in StEPP, which align with the domains of the Common Core of 
Teaching, are outlined below.  
 
 

Standards for Educator Performance and Practice (StEPP) 
At a Glance 

 
Domain 1:  Content and Essential Skills 

 
 

� Knowledge and performance related to "Content 
and Essential Skills" are documented in Domains 
2-6. 

 
Domain 2:  Classroom Environment, Student 
Engagement and Commitment to Learning 

 
2.1  Positive class climate that is responsive and respectful 

2.2  Student engagement and shared responsibility 

2.3  Appropriate standards of behavior 

2.4  Arrangements and logistics to maximize learning time 
 

 
Domain 3:  Planning for Active Learning 

 
3.1  Appropriate levels of challenge and differentiation 

3.2  Coherent, relevant and engaging learning experiences 

3.3  Specialized academic and behavioral interventions 

 

 
Domain 4:  Instruction for Active Learning 

 
4.1  Enabling students to apply and construct new learning 

4.2  Differentiated instruction and intervention 

4.3  Increasing student ownership of learning 

4.4  Monitoring, adjusting and providing meaningful feedback 

 
Domain 5:  Assessment for Active Learning 

 

5.1  Formative and summative assessment for learning 

5.2  Data collection and analysis 

5.3  Assessment criteria and timely feedback 

 
Domain 6:  Professional Responsibilities and 

Teacher Leadership 
 

6.1  Continuous professional growth 

6.2  Collaboration and communication for school 
improvement 

6.3  Family and student collaboration and communication 

6.4  Code of Professional Responsibility 



Hamden Public Schools Teacher Evaluation Plan 
May 24, 2013  10 

 

Teacher Performance and Practice Related Goal Setting  
 
As described in the Teacher Evaluation Process and Timeline section, every teacher and evaluator will 
develop and agree to a teacher performance and practice goal. This goal is aligned to the StEPP and 
provides a focus for observations and feedback conversations over the course of the school year.  The 
teacher performance and practice goal should have a clear link to student achievement and should move 
a teacher toward Accomplished or Exemplary on the StEPP framework.  
 
School leaders may decide to create school-wide, grade-level, or subject-area goals aligned to a 
particular component of the StEPP framework that will be tailored to each teacher's specific development 
needs.  The final goal must be approved by the evaluator. 
 
The teacher performance and practice goal should be a S.M.A.R.T. goal.  A S.M.A.R.T. goal is: 
 
S=Specific 
M=Measurable 
A=Aligned and Attainable  

R=Result-Oriented 
T=Time Bound 
 
 
 
Hamden Public Schools will provide training for teachers and administrators in the StEPP framework.  As 
part of this training, the district will continue to examine and prioritize the indicators to focus their 
observations effectively on the aspects of the framework that are most central to improving teacher 
practice and student learning.   
 
Formal and Informal Observation Procedures  
 
For several years, Hamden Public Schools has invested in training and professional development to build 
the capacity of administrators to conduct frequent, informal observations in the classroom.  These short, 
unannounced observations focus on a few key elements of practice to provide administrators with several 
snapshots of a teacher's performance over the course of the year.  Multiple informal observations create 
a more complete and authentic view of a teacher's practice than an isolated formal observation can 
provide by itself.  Informal observations, in addition to regularly scheduled formal observations, have 
become a central component of Hamden Public Schools' approach to evaluating classroom instruction.  
Observation planning and feedback forms are provided in Appendix A. 
 
In the Hamden Public Schools' evaluation system, observations are conducted as described below. 
 
1. Formal Observations: Formal observations include: 
 
 (a) a pre-conference meeting between the evaluator and teacher, or group of teachers, to 
 provide context for the unit of study to be observed, to share information about the students in the 
 class, and to set expectations for how the observation process will occur. 
 

(b) at least 30 minutes of classroom observation. Formal observations will be unannounced. At 
the pre-conference meeting, the teacher and evaluator will agree to a time period that coincides 
with the teacher's instruction for the unit of study to be observed. The evaluator may visit the 
classroom to observe the teacher's instruction at any time during that time period.  

 
 (c) a post-conference meeting that includes both verbal and written feedback. The post-

conference meeting will occur within 10 days of the observation. The post-conference meeting 
provides a forum for reflecting on the observation against the StEPP. The teacher will come to the 
post-conference meeting with samples of student work to be utilized during the discussion and 
will be prepared to discuss his or her reflection on the observed lesson.  The evaluator will be 

SMART Goal example I: 
During 2013-2014, I will improve the 
effectiveness of my Evaluation, Synthesis, and 
Analysis questions in class discussions as 
measured by an increase in the number of 
higher level questions used to engage students 
in discussion and in correcting student 
responses to such questions. 

SMART Goal example II: 
By June 2014, I will use higher-order thinking 
questioning and discussion techniques to 
actively engage at least 85% of my students in 
discussions that promote understanding of 
content, interaction among students and 
opportunities to extend thinking. 
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prepared to discuss the teacher's performance as it relates to the StEPP framework using 
specific objective evidence from the observation. The post-conference meeting should result in a 
clear picture for the teacher and evaluator of the teacher's successes, improvements to be made, 
and areas where future observations should focus.  

 
2. Informal observations include:  
 
 (a) at least 10 minutes of unannounced classroom observation. 
 
 (b) written feedback within two days of the observation. Verbal feedback is also encouraged, but 

not required.  Evaluators are encouraged to discuss feedback preferences and norms with the 
teachers they evaluate to establish how written and verbal feedback for informal observations 
should be shared (e.g., via e-mail, brief write-up, short note in the mailbox, etc.). 

 
Individual Observation Ratings 
 
Evaluators are not required to provide an overall rating for each observation, but they should provide 
ratings and evidence for the StEPP components that were observed. During observations, evaluators 
should take evidence-based, scripted notes, capturing specific instances of what the teacher and 
students said and did in the classroom. Evidence-based notes are factual (e.g., The teacher asks, "Which 
events precipitated the fall of Rome?") and not judgmental (e.g., "The teacher asks good questions."). 
Once the evidence has been recorded, the evaluator can align the evidence with the appropriate 
component(s) on the rubric and then make a judgment about which performance level the evidence 
supports. 
 
Minimum Number of Observations 
 
The minimum number of observations a teacher receives each year is determined by the teacher's tenure 
status and previous year-end summative ratings, as outlined in the table below.  In the first year of 
implementation of the teacher evaluation system, all teachers will receive both formal and informal 
observations in order to establish a baseline rating going forward. 
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Schedule for Teacher Observations 

 Teacher Rating Tenured Non-Tenured
1
  

Establish Baseline 
for All Teachers 
 
Tenured:   
       Year I 
 
Non-Tenured:  
       Year I & II 

Not Applicable • At least 4 classroom 
observations 

• At least 4 classroom 
observations 

Exemplary • At least 1 classroom 
observation is required 

• Observations will occur 
as determined by the 
administrator responsible 
for evaluating the 
teacher. 

• Annual self-assessment 
will be completed by the 
teacher and reviewed and 
approved by the 
evaluator. 

• At least 1 classroom 
observation is required 

• Observations will occur 
as determined by the 
administrator 
responsible for 
evaluating the teacher. 

• Annual self-assessment 
will be completed by the 
teacher and reviewed 
and approved by the 
evaluator. 

Accomplished • At least 4 classroom 
observations 

• At least 4 classroom 
observations 

Developing • At least 6 classroom 
observations 

• An Intensive Assistance 
plan is developed by the 
evaluator and teacher for 
additional supervision and 
support.*   

• At least 6 classroom 
observations 
 

Differentiated 
Schedule based on 
Teacher Rating and 
Tenure Status 
 
 
Tenured:  
       Year II + 
 
Non-Tenured:   
        Year III+ 

Below Standard An Intensive Assistance plan 
is developed by the 
evaluator and teacher for 
additional supervision and 
support.  The number of 
formal and informal 
observations will be outlined 
in the plan.*  A minimum of 6 
classroom observations will 
be part of the intensive 
assistance plan. 

A determination of next 
steps, including a decision 
not to renew the teacher's 
contract, will be made by 
the Superintendent 
 

 
 
* See the Support and Development section for a description of the Intensive Assistance process. 
 
In some instances, additional observations, formal or informal, may be conducted to provide more 
information to rate the teacher's performance and practice and to help identify appropriate professional 
support and development resources for a teacher. Additional observations are conducted at the 

                                           
1 A non-tenured teacher is a certified teacher with fewer than 40 school months of continuous 
employment as a teacher.  A teacher who has attained tenure with another board of education in 

Connecticut is considered a non-tenured teacher in Hamden Public Schools if he or she has fewer than 20 
school months of continuous employment in Hamden Public Schools.  
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evaluator's discretion and may be performed by the evaluator or another administrator who has been 
trained in the evaluation system. 
 
Non-Classroom Reviews of Practice 
 
In order to provide teachers with comprehensive feedback on their practice as defined in the six domains 
of the StEPP, all interactions with teachers that are relevant to their instructional practice and professional 
conduct may contribute to their performance evaluations.  These interactions may include, but are not 
limited to, reviews of lesson/unit plans and assessments, planning meetings, data team meetings, 
professional learning community meetings, call-logs or notes from parent-teacher meetings, observations 
of coaching/mentoring other teachers, and attendance records from professional development or school-
based activities/events.  
 
Evaluators should provide teachers with feedback from their non-classroom reviews of practice 
throughout the evaluation process, such as during mid-year check-ins, post-conferences, or in brief 
written feedback as the reviews of practice occur. 
 
Feedback 
 
Classroom observations and non-classroom reviews of practice in and of themselves aren't useful to 
teachers.  It's the feedback based on these events that helps teachers achieve their goals and develop 
professionally.  Therefore, Hamden Public Schools emphasizes the importance of creating collaborative 
and constructive feedback opportunities that are meant to help teachers grow as educators and become 
more effective with each and every one of their students.   
 
Throughout the evaluation, evaluators should provide feedback that:   
 

• is clear, direct, and provided in a supportive manner; 

• is delivered on a timely basis; 

• is specific and supported by evidence from observations or other sources of information about 
teacher and student performance (e.g., student work, performance assessments, standardized 
test results, reviews of practice); 

• does not include excessive jargon or broad, general terminology; 

• relates back to the components of StEPP, where appropriate, and includes ratings of 
performance on the observed components; 

• includes both strengths and areas for improvement; 

• identifies next steps and resources and supports that the teacher can pursue to improve his or 
her practice; and 

• provides a timeframe for follow up. 
 
Training for evaluators emphasizes strategies for providing detailed, constructive feedback to teachers 
coupled with professional development tailored to the needs of the teacher and his or her students.  See 
Appendix A for sample materials on creating an effective feedback conversation between teacher and 
evaluator.  
 
Summative Rating of Teacher Performance and Practice  
 
At the end of the year, evaluators must determine a final Teacher Performance and Practice rating and 
discuss this rating with teachers during the end-of-year conference. The final teacher performance and 
practice rating will be calculated by the evaluator in a three-step process.  The evaluator:  
 

1. Holistically reviews evidence collected through observations, reviews of practice, and other 
interactions (e.g., team meetings, conferences) and uses professional judgment to determine 
component ratings (Below Standard, Developing, Accomplished, or Exemplary) for each of the 
18 components of the StEPP.  
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2. Averages components within each domain to a tenth of a decimal to calculate domain level 
scores of 1.0 - 4.0.  

3. Applies domain weights to domain scores to calculate an overall Teacher Performance and 
Practice rating of 1.0 - 4.0. 

 
NOTE:  Although the StEPP defines six domains, only five are rated because the content and essential 
skills in Domain 1 are documented through Domains 2 - 6.  Each of the five domains is weighted as 20% 
in calculating the overall teacher performance and practice rating. 
Each step is illustrated below:  
 

1. Evaluator holistically reviews evidence collected through observations, reviews of practice, and 
other interactions and uses professional judgment to determine component ratings for each of the 
18 components.  

 
By the end of the year, evaluators should have collected a variety of evidence on teacher practice 
from the year’s observations and interactions. Evaluators then analyze the consistency, trends, 
and significance of the evidence to determine a rating for each of the 18 components. Some 
questions to consider while analyzing the evidence include:  

 
Consistency: What rating have I seen relatively uniform, homogenous evidence for throughout 
the semester or year? Does the evidence paint a clear, unambiguous picture of the teacher’s 
performance in this area?  

 
Trends: Have I seen improvement over time that overshadows earlier observation outcomes? 
Have I seen regression or setbacks over time that overshadows earlier observation outcomes?  
 
Significance: Are some data more valid than others? (Do I have notes or ratings from “meatier” 
lessons or interactions where I was able to better assess this aspect of performance?)  
 
Once a rating has been determined, it is then translated to a 1 - 4 score. Below Standard = 1 and 
Exemplary = 4. See example below for Domain 2: 
 

Domain 2 
Components 

Rating Evaluator’s Score 

2.1 Developing 2 

2.2 Developing 2 

2.3 Accomplished 3 

2.4 Exemplary 4 

Average  2.8 

 
2. Average components with each domain to a tenth of a decimal to calculate domain-level scores.  

 

Domains Average Score 

2 Classroom 
Environment, Student 
Engagement and 
Commitment to Learning 

2.8 

3 Planning for Active 
Learning 

2.6 

4 Instruction for Active 3.2 
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3. Apply domain weights to domain scores to calculate an overall observation of Teacher 

Performance and Practice rating of 1.0-4.0. Each of the domain rating is weighted equally at 20% 
to form one overall rating.  

 
 
 
 
 
 
 
 
 
 
 
 
The summative Teacher Performance and Practice rating and the component ratings will be shared and 
discussed with teachers during the end-of-year conference. This process can also be followed in advance 
of the mid-year conference to discuss progress toward Teacher Performance and Practice goals and 
outcomes. 
 
 
CATEGORY 2:  PARENT FEEDBACK (10%)  

 
Hamden Public Schools uses feedback from parents gathered at the school level to determine the 
remaining 10% of the Teacher Practice rating.  The process of gathering parent feedback includes: 
 

1. conducting a whole-school parent survey (survey data is aggregated at the school level),  
2. determining a school-level parent engagement goal based on the survey feedback, 
3. identifying one related parent engagement goal and setting improvement targets for each 

teacher,  
4. measuring progress on growth targets during the course of the year, and  
5. determining a summative parent feedback rating for each teacher based on four performance 

levels.  
 

In schools where a school governance council is in place, the school governance council shall assist in 
developing the whole-school survey to align with school improvement goals. 
 
Administration of the Whole-School Parent Survey 
 

Learning 

5 Assessment for Active 
Learning 

3.4 

6 Professional 
Responsibilities and 
Teacher Leadership 

3.0 

Domains Score Weighting Weighted Score 

2  2.8 20% .56 

3 2.6 20% .52 

4  3.2 20% .64 

5  3.4 20% .68 

6 3.0 20% .6 

Total    100% 3 
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Each school will administer a school-wide parent survey.  The survey will be administered anonymously 
and confidentially so that parents are encouraged to provide honest and specific feedback.  The survey 
should be administered every spring and trends analyzed from year to year.  The principal of each school 
is responsible for ensuring that the survey is administered and results are analyzed and shared with staff 
at the start of the school year. A sample survey is attached in Appendix B. 
 
In the first year of the evaluation system, baseline parent feedback may not be available.  Teachers may 
set a goal based on previously collected parent feedback, or if none is available, teachers may set a 
parent goal that is not based on formal parent feedback.   
 
Determining a School-Level Parent Engagement Goal 
 
At the beginning of each school year, principals and teachers should review the parent survey results to 
identify areas in need of improvement and to set a parent engagement goal. The school-level parent 
engagement goal should be set by September so that individual teacher goals related to the school-level 
goal can be created and agreed to during the goal-setting and planning phase of the evaluation process. 
 
Selecting a Parent Engagement Goal and Improvement Targets 
 
After the school-level goal has been set, each teacher will develop a personal parent engagement goal in 
consultation with his or her evaluator.  This goal must be related to the school-level parent engagement 
goal.  The evaluator or the teacher may propose to collaborate in grade-level or subject-matter teams to 
create a common parent engagement goal.  
 
Each teacher will also set improvement targets related to the goal. For instance, if the goal is to improve 
parent communication, an improvement target could be to send bi-weekly updates to parents or develop 
a new website for the class. 
 
The final goal and improvement targets must be approved by the evaluator who will ensure the teacher's 
parent engagement goal is related to the overall school goal and that the improvement targets are aligned 
and attainable.   
 
Measuring Progress on Improvement Targets 
 
Over the course of the year, teachers may demonstrate progress toward their improvement targets in two 
ways.  A teacher can (1) measure how successfully he or she implements a strategy to address an area 
of need (like the examples in the previous section), and/or (2) he or she can collect evidence directly from 
parents to measure parent-level indicators the teacher has generated. For example, a teacher could 
conduct interviews with parents or a brief parent survey to see if they improved on their growth target.  
 
Determining the Parent Feedback Rating 
 
The parent feedback rating reflects the degree to which the teacher successfully reaches his or her 
parent engagement goal and improvement targets.  The evaluator reviews evidence provided by the 
teacher (e.g., copies of biweekly updates sent to parents) and applies to following scale to determine the 
parent feedback rating: 
 
 

 
Exemplary (4) 

 

 
Accomplished (3) 

 
Developing (2) 

 
Below Standard (1) 

 
Exceeded the goal 

 
Met the goal 

 
Partially met the goal 

 
Did not meet the goal 
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The Student Outcomes Focus Area 
 

The Student Outcomes focus area captures a teacher's impact on students.  Every teacher is in the 
profession to help students learn and grow.  Teachers already think carefully about what knowledge, skills 
and talents they are responsible for nurturing in their students each year. The goals and indicators that 
teachers and evaluators develop in the Student Outcomes component of the evaluation system seek to 
document those expectations and anchor them in data. 
 
The Student Outcomes component includes ratings in two categories:  1) Student Learning Objectives 
(45%) and 2) Student Feedback (5%). These categories are described in detail below.  

 
CATEGORY 3:  STUDENT LEARNING OBJECTIVES   
 
Teachers will be evaluated using two Student Learning Objectives (SLOs) each year. SLOs are goals for 
student growth over the course of the school year that will be set by mutual agreement between teacher 
and evaluator at the beginning of each school year (and again mid-year for semester-long courses). The 
two SLOs are categorized as follows: 
 

• SLO 1 is a standardized learning objective based on growth in the school's School Performance 
Index.  Teachers will each set individualized SLOs that support the school's overall goal for 
improving the SPI (or a targeted subgroup's SPI).  
 

• SLO 2 is a non-standardized learning objective based on growth in student learning as indicated 
by performance assessments embedded in district-approved curricula and other valid and reliable 
assessments of student learning used by teachers during the course of instruction, such as Blue 
Ribbon, DRA, DIBELS, and Fountas and Pinnell. Setting an SLO 2 that focuses on a common 
school-wide, grade-level, or subject area objective is encouraged; however, each teacher will 
establish and be held accountable for individualized targets that reflect the specific characteristics 
and baseline information for his or her particular students. 
 

Each SLO will be weighted equally (22.5%) in determining a teacher's summative performance rating. 
 
Overview of Student Learning Objectives (SLOs) 
 
Each teacher’s students, individually and as a group, are different from other teachers’ students, even in 
the same grade level or subject at the same school.  For student growth and development to be 
measured for teacher evaluation purposes, it is imperative to use a method that takes each teacher’s 
assignment, students and context into account.   
 
The process for defining each teacher's SLOs uses a planning cycle that will be familiar to most 
educators: 

 
 
  
 
 
 
 

Teachers will work in consultation with colleagues in the same grade level or teaching the same subject 
and through mutual agreement with their supervisors and evaluators to set specific and measurable 
goals. 
 
The four SLO phases are described in detail below. 
 
 

SLO Phase I: 
Learn about 
this year’s 
students 

SLO Phase 2: 
Set goals for 

student 
learning 

SLO Phase 3: 
Monitor 

students’ 
progress 

SLO Phase 4: 
Assess student 

outcomes 
relative to goals 

To goals 
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SLO Phase 1:  Discovery Process 

 
The first phase is the discovery phase, which occurs just before the start of the school year and in its 
first few weeks.  Once teachers know their rosters, they will access as much information as possible 
about their new students’ baseline skills and abilities relative to the grade level or course the teacher is 
teaching.  End-of-year tests from the prior spring, prior grades, benchmark assessments and quick 
demonstration assessments are all examples of sources teachers can tap to understand both individual 
student and group strengths and challenges.  This information will be critical for goal setting in the next 
phase. 
 
Additionally, district and school-level administrators will be analyzing the results of the prior year's 
statewide standardized tests (e.g., CMT, CAPT) to determine where the district and/or individual schools 
need to focus their efforts to improve student learning in specific content or skill areas, grade levels, or 
student subgroups.   
 
Each school will develop an overarching goal for improving student learning that will be measured by 
student performance on the statewide standardized tests as reflected in the school's SPI (or a specific 
subgroup or subject matter SPI). For example, if an elementary school shows a consistent weakness in 
writing scores, the school may set a goal to improve students' non-fiction writing.   
 
SLO Phase 2:  Setting SLOs 
 
In the second phase, each teacher will write two SLOs — one with a standardized indicator and one 
with non-standardized indicators. 
 
SLO 1 will reflect the school-wide goal focused on improving student learning in a specific content or skill 
areas, grade levels, or subgroups.   
 
SLO 2 will be a goal for student learning based on the individual teacher's assignment and baseline data 
for his or her particular group of students.   
 
To create their SLOs, teachers will follow these four steps: 
 
Step 1:  Decide on the Student Learning Objectives 
 
a)  SLO 1:  For SLO 1, each teacher will create an SLO that supports students in achieving the 
overarching school goal for improved student learning based on statewide standardized test results. 
 
Focusing on a school-wide goal with individualized teacher goals that relate to it is an approach that 
reinforces many of the school improvement efforts that Hamden Public Schools has invested in over the 
past several years, such as: 
 

• professional learning communities, which have been formed in all of Hamden's schools to 
forge relationships between administrators and teachers that create a culture of shared 
leadership in school improvement.   

• data-driven decision making, in which groups of teachers and administrators collaborate to 
analyze student achievement data, identify areas for improvement, and develop goals, targets, 
and instructional strategies that target those needs. 

• increased rigor, which has been driven by the across the board redesign of curricula using the 

Understanding by Design approach to align with the Common Core State Standards.   
• positive school climate, which creates a safe and positive social emotional setting in which 

learning can occur more readily. 
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Establishing a school-wide goal with related SLOs will continue to promote the same values of shared 
leadership and responsibility for student learning that already have formed the foundation for school 
improvement initiatives in the district.   
 
b) SLO 2:  For SLO 2, each teacher will create a goal for student learning that addresses the needs of his 
or her specific group of students.  The goal should address a central purpose of the teacher’s 
assignment.  Depending on the teacher’s assignment, the objective might aim for content mastery (more 
likely at the secondary level) or it might aim for skill development (more likely at the elementary level or in 
arts classes).  
 
The goal should reflect high expectations for student learning—at least a year’s worth of growth (or a 
semester’s worth for shorter courses).   
 
Teachers are encouraged to collaborate with grade‐level and/or subject‐matter colleagues in the creation 
of SLOs.  Teachers with similar assignments may have the same objectives, but each teacher will be 
accountable for achieving individualized student growth targets based on the baseline data gathered for 
the students in each teacher's class(es) at the beginning of the year.  
 
The following are examples of SLO 2 based on student data: 
 

Teacher Category Student Learning Objective 

2nd Grade Math Students will use patterns to describe 
relationships and make predictions. 

7th Grade English Students will use a variety of strategies to 
comprehend a wide range of text of increasing 
levels of difficulty. 

Algebra I Students will demonstrate an understanding of 
quadratics and exponent rules. 

Biology Students will use the scientific method to 
organize, analyze, evaluate, and make 
inferences from data. 

 
 
Step 2:  Select Indicators of Academic Growth and Development (IAGDs) 
 
An Indicator of Academic Growth and Development (IAGD) is the specific evidence, with a 
quantitative target, that will demonstrate whether the SLO was met.   
 
Each indicator should make clear (1) what evidence will be examined, (2) what level of performance is 
targeted, and (3) what proportion of students is projected to achieve the targeted performance level.  
 
Since indicator targets are calibrated for the teacher’s particular students based on data collected in 
Phase 1, teachers with similar assignments may use the same evidence for their indicators, but they 
would be unlikely to have identical targets.  For example, all second grade teachers in a district might use 
the same reading assessment as their IAGD, but the performance target and/or the proportion of students 
expected to achieve proficiency would be different for each second grade teacher.  
 
Taken together, an SLO’s indicators, if achieved, would provide evidence that the objective was met.   
 
a) SLO 1:  For SLO 1, the IAGD will be a growth target based on the SPI that demonstrates whether the 
school-wide goal has been met.  Teachers will create SLOs that support the school in achieving its SPI 
target. 
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Here are some SLO 1 examples: 
 
School-Wide Goal Teacher Category Student Learning 

Objective 
IAGD 

4th grade teacher Students will be able to 
interpret and explain 
text by using stated or 
implied evidence from 
the text to draw or 
support a conclusion. 

The school's SPI for 
reading will increase by 
2.9 points from 55.5 in 
June 2013 to the State 
goal of 58.4 in June 
2014. 

Our school's SPI for 
reading will improve by 
June 2014. 

2nd grade teacher The reader will 
demonstrate 
understanding of the 
text by selecting and 
using relevant 
information to 
summarize events or 
ideas. 

The school's SPI for 
reading will increase by 
1.8 points from 68.9 in 
June 2013 to 70.7 in 
June 2014. 

 
b) SLO 2:  For SLO 2, each teacher must demonstrate growth in student achievement based on a 
portfolio of evidence, which taken together will determine whether the growth target has been achieved. 
 
At a minimum, each teacher must include results from a performance task (Stage 2) as evidence that his 
or her students have achieved the agreed upon growth targets if implementing a board-approved 
curriculum.  A teacher may also select other valid and reliable assessments, such as Blue Ribbon, DRA, 
DIBELS, or Fountas and Pinnell, as evidence of student growth.  Teachers may include no more than five 
forms of evidence for SLO 2.   

Sample SLO-Non-Standardized IAGD(s)  

Teacher 
Category 

Student Learning Objective Indicators of Academic Growth and Development  

2nd Grade 
Math 

Students will use patterns to 
describe relationships and make 
predictions. 

Students will use patterns to describe relationships and 
make predictions with 100% accuracy. This will be 
measured by the assessments within Understanding by 
Design curriculum units, Blue Ribbon assessments, 
evidence from math journals and use of Smarter 
Balanced performance task. 

7th Grade 
English 

Students will use a variety of 
strategies to comprehend a wide 
range of text of increasing levels 
of difficulty. 

Students will use a variety of strategies to comprehend 
a wide range of text of increasing levels of difficulty 
with 100% accuracy. This will be measured by 
assessments within Understanding by Design 
curriculum units, portfolio of student work samples and 
benchmark Blue Ribbon assessments given in the fall, 
winter and spring. 

Algebra I Students will demonstrate an 
understanding of quadratics and 
exponent rules. 

Students will demonstrate an understanding of 
quadratics and exponent rules with 100% accuracy. 
This will be measured by assessments within 
Understanding by Design curriculum units, portfolio of 
student work samples and use of Smarter Balanced 
Assessment performance task. 

Biology Students will use the scientific 
method to organize, analyze, 
evaluate, and make inferences 
from data. 

Students will use the scientific method to organize, 
analyze, evaluate, and make inferences from data with 
100% accuracy. This will be measured by a portfolio of 
student work from laboratory assignments throughout 
the school year and assessments within Understanding 
by Design curriculum units. 



Hamden Public Schools Teacher Evaluation Plan 
May 24, 2013  21 

 

Step 3:  Provide Additional Information 
 
During the goal-setting process, teachers and evaluators will document the following: 
 

• the rationale for the objective, including relevant standards; 

• any important technical information about the indicator evidence (like timing or scoring plans); 

• the baseline data that was used to set each IAGD; 

• interim assessments the teacher plans to use to gauge students’ progress toward the SLO during 
the school year (optional); and 

• any training or support the teacher thinks would help improve the likelihood of meeting the SLO 
(optional). 

 
Step 4:  Submit SLOs to Evaluator for Approval 
 
SLOs are proposals until the evaluator approves them.  While teachers and evaluators should confer 
during the goal-setting process to select mutually agreed-upon SLOs, ultimately, the evaluator must 
formally approve all SLO proposals.  
 
The evaluator will examine each SLO relative to three criteria described below.  SLOs must meet all three 
criteria to be approved.  If they do not meet one or more criteria, the evaluator will provide written 
comments and discuss their feedback with the teacher during the fall Goal-Setting Conference.  SLOs 
that are not approved must be revised and resubmitted to the evaluator within ten days. 
 

SLO Approval Criteria 

 
Priority of Content 

 
Objective is deeply relevant to 
teacher’s assignment  

 
Quality of Indicators 

 
Indicators provide specific, 
measurable evidence.  The 
indicators provide evidence 
about students’ progress over 
the school year or semester 
during which they are with the 
teacher.  

 
Rigor of Objective/Indicators 

 
Objective and indicator(s) are 
attainable but ambitious and 
taken together, represent at 
least a year’s worth of growth for 
students (or appropriate growth 
for a shorter interval of 
instruction).  

 
 

SLO Phase 3:  Monitoring Student Progress 
 

In the third phase, after SLOs are approved, the teacher monitors his or her students’ progress 
towards the objectives.  They can, for example, examine student work products, administer interim 
assessments and track students’ accomplishments and struggles.  Teachers can share their interim 
findings with colleagues during collaborative time and they can keep their evaluator apprised of progress.  
 
If a teacher’s assignment changes or if his/her student population shifts significantly, the SLOs may be 
adjusted during the Mid-Year Conference between the evaluator and the teacher. 
 
SLO Phase 4:  Assessing Student Outcomes 
 
In the fourth phase, at the end of the school year, the teacher collects the evidence required by his 
or her indicators and submits it to the evaluator.  Along with the evidence, the teacher completes and 
submits a self-assessment which asks the teacher to reflect on the SLO outcomes by responding to the 
following four statements: 
 

• Describe the results and provide evidence for each indicator.  

• Provide your overall assessment of whether this objective was met.  
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• Describe what you did that produced these results.  

• Describe what you learned and how you will use that going forward.  
 

The evaluator reviews the evidence and the teacher’s self-assessment and assigns one of four ratings to 
each SLO:  Exceeded (4 points), Met (3 points), Partially Met (2 points), or Did Not Meet (1 point).  These 
ratings are defined as follows: 
 

Exceeded (4) 
All students met the target(s) and many students exceeded the target(s) 
contained in the indicator(s).  

Met (3) 
All students, or nearly all students, met the target(s) in the indicators. Results 
within a few points on either side of the target are considered "Met."  

Partially Met (2) 
Many students met the target but many did not.  The target was missed by 
more than a few points or percentage points, but significant progress towards 
the goal was made. 

Did Not Meet (1) 
A substantial proportion of students did not meet the target.  Little progress 
toward the goal was made. 

 
 
The final student growth and development rating for a teacher is the average of their two SLO scores.  
For example, if one SLO was Partially Met, for 2 points, and SLO 2 was Met, for 3 points each, the 
Student Outcomes rating would be 2.5 [(2+3)/2].   
 
Because the results of statewide standardized tests may not be available by June 30, a teacher’s initial 
student growth and development rating will be based only on the results of SLO 2.  Once the state test 
evidence is available, the evaluator will calculate the teacher's SLO 1 score and determine if the score 
changes the teacher’s summative rating.  The evaluation rating can be amended at that time as needed, 
but no later than September 15.  See the Summative Teacher Evaluation Scoring section for details.  

 
 

CATEGORY 4:  STUDENT FEEDBACK (5%)  
 
Hamden Public Schools uses feedback from whole-school student surveys to determine the remaining 
5% of the Student Outcomes rating.   
 
Survey Administration 
 
Student surveys are conducted in an anonymous and confidential manner to encourage students to 
provide honest and specific feedback.  The student surveys use age and grade-level appropriate 
language and are administered to each student in an age and grade-level appropriate manner. The 
survey should be administered every spring and trends analyzed from year to year.  The principal of each 
school is responsible for ensuring that the survey is administered and results are analyzed and shared 
with staff at the start of the school year. Sample surveys are attached in Appendix B.  
 
Setting a Student Feedback Goal 
 
At the beginning of each school year, principals and teachers should review the student survey results to 
identify areas in need of improvement and to set a student feedback goal. The school-level student 
feedback goal should be set by September so that teachers and evaluators can agree to individualized 
teacher goals during the goal-setting and planning phase of the evaluation process. 
 
Selecting a Student Feedback Goal and Improvement Targets 
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After the school-level goal has been set, each teacher will develop a personal student feedback goal in 
consultation with his or her evaluator.  This goal must be related to the school-level goal.  The evaluator 
or the teacher may propose to collaborate in grade-level or subject-matter teams to create a common 
student feedback goal.  
 
Each teacher will also set improvement targets related to the goal. For instance, if the goal is to improve 
how clearly teachers explain lessons to students, an improvement target could be that the teacher will 
incorporate a variety of different forms of media (visuals, pictures, technology) to existing lesson plans to 
help clarify instruction. 
 
The final goal and improvement targets must be approved by the evaluator who will ensure the teacher's 
student feedback goal is related to the overall school goal and that the improvement targets are aligned 
and attainable.   
 
Measuring Progress on Improvement Targets 
 
Over the course of the year, teachers may demonstrate progress toward their improvement targets in two 
ways.  A teacher can (1) measure how successfully he or she implements a strategy to address an area 
of need (like the examples in the previous section), and/or (2) he or she can collect evidence directly from 
students to measure student-level indicators the teacher has generated. For example, the teacher could 
provide evidence of how various lesson plans have been revised to include a wider range of media to 
help clarify the overall lesson for students. 
 
Arriving at a Student Feedback Summative Rating 
 
The student feedback rating reflects the degree to which the teacher successfully reaches his or her 
student feedback goal and improvement targets.  The evaluator reviews evidence provided by the teacher 
and applies to following scale to determine the student feedback rating: 
 

Exemplary Proficient Developing Below Standard 

Exceeded the goal Met the goal Partially met the goal Did not meet the goal 
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Summative Teacher Evaluation Scoring 
 

SUMMATIVE SCORING 
 
The individual summative teacher evaluation rating will be based on the four categories of performance, 
grouped into the two major focus areas: Student Outcomes and Teacher Practice. 
  
Every teacher will receive one of four performance ratings: 

 

Exemplary – Substantially exceeding indicators of performance 

Accomplished – Meeting indicators of performance 

Developing – Meeting some indicators of performance but not others 

Below Standard – Not meeting indicators of performance 

 
The rating will be determined using the following steps: 
 

1) Calculate a Teacher Practice Related Indicators score by combining the observation of teacher 
performance and practice score and the parent feedback score. 
 

2) Calculate a Student Outcomes Related Indicators score by combining the student growth and 
development score and whole-school student learning indicator or student feedback score. 
 

3) Use the Summative Matrix to determine Summative Rating. 
 

Each step is illustrated below. 
 
Calculate a Teacher Practice Related Indicators Rating  
 
The Teacher Practice Related Indicators Rating is calculated by combining the observation of teacher 
performance and practice score and the parent feedback score.  The observation of teacher performance 
and practice counts for 40% of the total rating and parent feedback counts for 10% of the total rating.  
Multiply these weights by the category scores to get the category points, rounding to a whole number 
where necessary.  The points are then translated to a rating using the rating table below.  
 

 
Category 

Score 
(1-4) 

 
Weight 

Points 
(score x 
weight) 

Observation of Teacher Performance and 
Practice 

3 40 120 

Parent Feedback 3 10 30 

TOTAL TEACHER PRACTICE RELATED INDICATORS POINTS 150 

 
Rating Table 

 
 
 
 
 
 
 

 

Teacher Practice 
Indicators Points 

Teacher Practice 
Indicators Rating 

50-80 Below Standard 

81-126 Developing 

127-174 Accomplished 

175-200 Exemplary 
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Calculate a Student Outcomes Related Indicators Rating  
 
The Student Outcomes Related Indicators Rating is calculated by combining the student learning 
objectives score and the student feedback score.  The student growth and development category counts 
for 45% of the total rating and the student feedback category counts for 5% of the total rating.  Multiply 
these weights by the category scores to get the focus area points.  The points are then translated to a 
rating using the rating table below.  
  
 
Category 

Score 
(1-4) 

 
Weight 

Points 
(score x 
weight) 

Student Learning Objectives (SLOs) 2.5 45 112.5 

Student Feedback 3 5 15 
TOTAL STUDENT OUTCOMES RELATED INDICATORS POINTS 127.5 

Rating Table 

Student Outcomes 
Related Indicators Points 

Student Outcomes 
Related Indicators Rating 

50-80 Below Standard 

81-126 Developing 

127-174 Accomplished 

175-200 Exemplary 

 
Use the Summative Matrix to Determine a Summative Rating 

 
Identify the rating for each focus area and follow the respective column and row to the center of the table.  
The point of intersection indicates the summative rating.  For the example provided, the Teacher Practice 
Related Indicators rating is Accomplished and the Student Outcomes Related Indicators rating is 
Accomplished.  The summative rating is therefore Accomplished.  If the two focus areas are highly 
discrepant (e.g., a rating of Exemplary for Teacher Practice and a rating of Below Standard for Student 
Outcomes), then the evaluator should examine the data and gather additional information in order to 
make a summative rating. 
 

Summative 
Rating 
Matrix 

 
Teacher Practice Rating (50%) 

 

 Exemplary 

 
Accomplished Developing 

Below 
Standard 

Exemplary Exemplary Exemplary Accomplished 
Gather More 
Information 

 
Accomplished Accomplished 

 
Accomplished 

Accomplished 
Gather More 
Information 

Developing Accomplished Developing Developing 
Below 

Standard 

Student 
Outcomes 

Rating 
(50%) 

Below Standard 
Gather More 
Information 

Gather More 
Information 

Below 
Standard 

Below 
Standard 
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Adjustment of Summative Ratings  
 
Summative ratings must be completed for all teachers by June 30 of a given school year. If state 
standardized test data is not available at the time of a final rating, a rating must be completed based on 
evidence that is available.  
 
Once the state test evidence is available, the evaluator will calculate the teacher's SLO 1 score and 
determine if the score changes the teacher’s summative rating.  The evaluation rating can be amended at 
that time as needed, but no later than September 15.   
 
 
DEFINITION OF EFFECTIVENESS AND INEFFECTIVENESS 
 
A tenured teacher shall generally be deemed ineffective if the teacher receives a rating of Developing or 
Below Standard after completing a full school year of Intensive Assistance.  See the Support and 
Development section for a description of the Intensive Assistance process. 
 
A non-tenured teacher who has previously achieved tenure with another board of education in 
Connecticut shall generally be deemed effective if the teacher achieves a rating of Accomplished in the 
teacher's second continuous year of teaching in Hamden Public Schools.  A teacher who has not 
previously achieved tenure in Connecticut shall generally be deemed effective if the teacher achieves a 
rating of Accomplished in the teacher's fourth continuous year of teaching in Hamden Public Schools.  
The Superintendent shall offer a contract to any teacher he or she deems effective in the final school year 
of the teacher's non-tenured status.  This shall be accomplished through the specific issuance to that 
effect. 
 

 
DISPUTE RESOLUTION PROCESS 
 
The Superintendent and the teachers’ union president shall resolve disputes where the evaluator and 
teacher cannot agree on objectives/goals, the evaluation period, feedback on performance and practice, 
or the final summative rating. Resolutions must be topic specific and timely. If the dispute resolution 
process does not resolve the given issue, the determination regarding that issue will be made by the 
Superintendent. 
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Support and Development 
 

Evaluation alone does not improve teaching practice and student learning. However, when the evaluation 
process includes effective, relevant and timely feedback as well as appropriately targeted opportunities 
and resources for professional learning, it has the potential to help move teachers along the path to 
exemplary practice.   

 

EVALUATION-BASED PROFESSIONAL LEARNING 

 
Every teacher will be identifying his or her professional learning needs in mutual agreement with the 
evaluator based on the information gathered and conversations that occur throughout the evaluation 
process.  Together, the teacher and evaluator will identify professional learning resources and 
opportunities based on the individual strengths and needs of the teacher. The evaluator will facilitate 
connecting the teacher to these resources and opportunities to ensure that the teacher can continuously 
improve his or her practice in order to grow professionally and enhance student learning.   
 
The evaluation process may also reveal areas of common need among teachers, which can then be 
targeted with district- or school-wide professional development opportunities.  
 
 
CAREER GROWTH AND DEVELOPMENT 
 
Teachers recognized for exemplary performance through the evaluation process are encouraged to 
pursue professional growth opportunities that promote their own continued professional growth and also 
benefit their professional community.   
 
Examples of such opportunities include, but are not limited to: conducting action research; peer 
observation and coaching; mentoring early-career teachers; leading a professional learning community; 
preparing and leading a staff development program; curriculum development and adaptation; and other 
focused professional development based on goals for continuous growth and development.   
 
 
INTENSIVE ASSISTANCE 
 
If a tenured teacher's performance is rated as Developing or Below Standard, it signals the need for an 
individualized plan to improve and remediate the teacher's performance. The plan should target the 
specific areas where the teacher demonstrated deficiencies in the course of the evaluation process.  The 
evaluator may initiate intensive assistance at any point in the school year if he or she feels the teacher's 
performance is at risk of receiving a Developing or Below Standard rating based on evidence gathered 
through the evaluation process.  Intensive assistance is meant to support and assist a teacher to 
remediate areas of concern as soon as possible and does not require the teacher to have received a 
summative rating of Developing or Below Standard before it begins. 
 
The intensive assistance plan consists of the following steps and components.   
 
Phase 1 
When a teacher is demonstrating a pattern of unsatisfactory performance consistent with a rating of 
Developing or Below Standard, the evaluator must meet with the teacher to communicate this information 
and notify the Superintendent or the Superintendent's designee of the concern.   
 
During the meeting with the teacher, the evaluator describes specific areas of concern about the teacher's 
performance and provides detailed evidence of the teacher’s unsatisfactory performance as documented 
through classroom observations and other sources of evidence.  A collaborative plan for additional 



Hamden Public Schools Teacher Evaluation Plan 
May 24, 2013  28 

 

supervision and support to remediate those areas of concern is developed by the evaluator and teacher. 
The plan must include: 
 

• formal and informal observations focused on the documented deficiencies; 

• resources, support and other strategies to address documented deficiencies; 

• a timeline for implementing such observations, resources, support and other strategies, in the 
course of the same school year as the plan is issued; and 

• indicators of success including a summative rating of Accomplished or better at the 
conclusion of the intensive assistance period.    
 

The evaluator must inform the teacher that failure to remedy the areas that are unsatisfactory within a 
period of 45 school days will result in the placement of the teacher in Phase 2 of intensive assistance. 
Complete documentation of all classroom observations, recommendations for improvement and 
conferences with the teacher is essential, and all parties involved including the teacher, the evaluator and 
other support personnel must have copies of all documentation.  The evaluator will submit a summary 
report of teacher performance within 5 school days after the completion of Phase 1 with a statement of 
successful completion of the plan or a recommendation to move to Phase 2. 
 
Phase 2 

 
If a teacher does not correct the unsatisfactory areas of concern within the 45 school-day period, the 
teacher will be moved to Phase 2 of the Intensive Assistance Plan.  A different evaluator will be assigned 
by the Superintendent or designee during this phase. The new evaluator will meet with the teacher and 
will outline with the teacher the specific areas of concern and develop a plan for remediation that will 
include:   

 

• a minimum of two formal observations and informal observations as needed;  

• resources, support and other strategies to address documented deficiencies; 

• a timeline for implementing such observations, resources, support and other strategies, in the 
course of the same school year as the plan is issued; and 

• indicators of success including a summative rating of Accomplished or better at the 
conclusion of the intensive assistance period.   
 

A tenured teacher who receives a rating of Developing or Below Standard at the end of the school year 
may receive up to one full school year of intensive assistance and must achieve a rating of Accomplished 
by the end of the school year in which the Intensive Assistance is provided.  
 
Within five days of completing Phase 2, the evaluator will complete a summary report detailing teacher 
performance with specific recommendations. If the teacher fails to achieve a rating of Accomplished by 
the completion of Phase 2, the district will initiate the termination process.   

 
Upon satisfactory completion of intensive assistance after Phase 1 and/or Phase 2, the teacher will return 
to the regular annual evaluation process established in this plan. 
 
The forms for the intensive assistance process are located in Appendix A. 
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APPENDIX A:  TEACHER EVALUATION FORMS 
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Goal Setting Form for Teacher Performance and Practice Goal 
and Parent Feedback 

 
Teacher Name:         School or Subject: ____________________________  
 
Date: _____________________ Grade: _________  Interval of instruction (e.g. year, semester):    
 
Teacher Performance and Practice Goal (40%) 
 
 
 
 
 
 
Rationale for Objective:  Explain why objective was chosen and the state/national standard it addresses. 
 
 
 
 
 
Link to Student Outcomes 

Alignment to Evaluation Framework 
 
 
 
 
 
Evidence/Data to Collect 
 
 
 
 
 
Action Steps and Timeline of Progress 
 
 
 
 
 
 
Parent Engagement Goal 10% 

 
 
 
 
 
Approval of Goals:  
 
                                                             
Teacher                     Date         Evaluator                                          Date 

 

 

 

 

Describe identified need and how it will be assessed and addressed: 
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Goal Setting Form for Student Growth and Development Goals 

Student Learning Objective (SLO) #1 

 
Teacher Name:         School or Subject:____________________________  
 
Date:_____________________ Grade:_________  Interval of instruction (e.g. year, semester):   
 
Number of students covered by Student Learning Objective:________ 
 
Student Learning Objective (SLO) #1 (22.5%) 
 
 
 
 
 
Indicator(s) of Academic Growth and Development (IAGD) Standardized  
 
 
 
 
 
Rationale for Objective:  Explain why objective was chosen and what state/national standard it addresses. 
 
 
 
 
 
 
Provide any important information about timing of availability of results relative to the evaluation process. 
 
 
 
 
 
 
Baseline Data:  Include what you know about these students.  Provide information relevant to the SLO. 
 
 
 
 
 
 
Interim Assessment (Optional):  Describe any interim assessments you plan to use to gauge student 
progress towards objective. 
 
 
 
 
 
Approval of Goals:  
 
 
                                                             
Teacher                     Date         Evaluator                                          Date 
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Goal Setting Form for Student Growth and Development Goals 

Student Learning Objective (SLO) #2 and Student Feedback 

 

Teacher Name:         School or Subject:____________________________  
 
Date:_____________________ Grade:_________  Interval of instruction (e.g. year, semester):   
 
Number of students covered by Student Learning Objective:________ 
 
 
Student Learning Objective (SLO) #2 (22.5%) 
 
 
 
 
 
 
Indicator(s) of Academic Growth and Development (IAGD) Non-standardized (no more than five; one 
must be a performance task (stage 2) if based on board-approved curriculum) 
 
 
 
 
 
 
Rationale for Objective:  Explain why objective was chosen and what state/national standard it addresses. 
 
 
 
 
 
 
Provide any important information about timing of availability of results relative to the evaluation process. 
 
 
 
 
 
Baseline Data:  Include what you know about these students.  Provide information relevant to the SLO. 
 
 
 
 
 
 
Interim Assessment (Optional):  Describe any interim assessments you plan to use to gauge student 
progress towards objective. 
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Student Feedback 5% 
 
 
 
 
Approval of Goals:  
 
Approval of Goals: 
 
 
                                                             
Teacher                     Date         Evaluator                                          Date 
 
 

Describe identified need and how it will be assessed and addressed: 
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Mid-Year Check In 
 
 
Teacher Name:         School or Subject:____________________________  
 
Date:_____________________ Grade:_________  Interval of instruction (e.g. year, semester):    
 
Evidence and Progress and/or Next Steps Teacher Performance and Practice Goal 
 

 
 
Evidence and Progress and/or Next Steps Student Learning Objectives 

 
 
 
 
 
 
 
 
Evidence and Progress and/or Next Steps Parent Engagement and Student Feedback Goals 

 
 
 
 
 
 
 
Adjustments Necessary to Complete Goals 
 
 
 
 
 
 
 
 
Rationale for Adjustments 
 
 
 
 
 
 
 
 
 
                                            
Teacher                                             Date                    Evaluator                                   Date 
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End of Year Summative Review 
 
 
Teacher Name:         School or Subject:________________________ ____  
 
Date:_____________________ Grade:_________  Interval of instruction (e.g. year, semester):    
 
 
Teacher’s Self-Reflection: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Administrator’s Summary: 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teacher’s Summary (optional): 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                            
Teacher                                             Date                    Evaluator                                   Date 
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End of Year Summative Rating Worksheet  
 
Teacher Practice Related Indicators       Student Outcome Related Indicators 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 

Student 
Outcome  
Indicator Points 

Student Outcome 
Rating 

 Below Standard 

 Developing 

 Accomplished 

 Exemplary 

Teacher Practice  
Indicator Points 

Teacher Practice 
Rating  

 Below Standard 

 Developing 

 Accomplished 

 Exemplary 

Teacher Practice Rating 
 
 

Total:_________________ 
 

Rating:________________ 

Domain 5 Score 
 

____ x .2=__    _ 

Domain 4 Score 
 

____ x .2=_    __ 

Domain 3 Score 
 

____ x .2=__    _ 

Observation of teacher performance and 
practice score (Total of 5 domains) 
 

____ x 40 = __    _ 

Observation Score + Parent Feedback 
Score 

 
_   ___ + __   _ =__     _ 

Parent Feedback Score 
 

_____ x 10 = ___  _ 

Student Growth and Development Score 
 

___    _   x 45   =   __    __ 

Student Growth and Development Score 
 

Total:_________________ 
 

Rating:________________ 

Domain 2 Score 
 

____ x .2=__    _ 

(SLO #1 Score: ___________     + 
SLO #2 Score:________      _)  ÷    2    = 
 

Average Student Growth and 
Development Score 

 
___________ 

Student Feedback Score  
 

_____ x 5 = ___  _ 

Student Growth and Development Score + 
Student Feedback Score 

 
__     __ + __     _  =   _     __ 

Final Summative Rating   

Domain 6 Score 
 

____ x .2=__    _ 
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Hamden Public Schools SOTEL Informal Observation Tool 
 
Teacher’s 
Name_____________________________________________________Date_________________________ 

Subject:___________________________________  Grade:______________ Period:______________ 

SOTEL Lesson Component 

 
What is the Evidence during Instruction? 
What is the Impact on Student Learning? 

SAFETY 
  

2.1 Positive class climate that is responsive and 
respectful 
 
2.3 Appropriate standards of behavior 
 
2.4 Arrangements and logistics to maximize learning 
time 

 
E: 
 
 
I: 

OBJECTIVE 
 

3.1 Appropriate levels of challenge and differentiation 
 
3.2 Coherent, relevant and engaging learning 
experiences 

E: 
 
 
I: 

TEACHING 
 

3.3 Specialized academic and behavioral 
interventions 
 
4.2 Differentiated instruction and intervention 
 
5.2 Data collection and analysis 

E: 
 
 
I: 

ENGAGEMENT 
 

2.2 Student engagement and shared responsibility 
 
4.3 Increasing student ownership of learning 

E: 
 
 
I: 

LEARNING 
 
4.1 Enabling students to apply and construct new 
learning 
 
4.4 Monitoring, adjusting and providing meaningful 
feedback 
 
5.1 Formative and summative assessment for learning 
 
5.2 Assessment criteria and timely feedback 

E: 
 
 
I: 

Engaging in Professional Responsibilities and 
Teacher Leadership 
 
6.1 Continuous professional growth 
 
6.2 Collaboration and communication for school 
improvement 
 
6.3 Family and student collaboration and 
communication 
 
6.4 Code of Professional Responsibility 

 
 
E: 
 
 
 
I: 

 

Areas of Strength and Priorities for improvement:  

 

Evaluator’s Signature:  _________________________    Date: ________  

Teacher’s Signature:____________________________    Date:________ 
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Hamden Public Schools 

PRE-OBSERVATION CONFERENCE WORKSHEET  

 (To be completed by the teacher)  

Name:   
     
Date of Pre-Conference:   
  
Grade/ Subject:   
 
School:    
 

Evaluator:   

 
The purpose of this form is to provide the observer with helpful and specific information 
about your class and the unit of study that you are about to present.  Please provide as much 
detail as possible to help your evaluator understand the unit of study to be observed, and 
provide a copy to your evaluator prior to the pre-observation conference.  Attach any 
supporting documentation that will provide additional information about the observation 
including lesson plans and worksheets, quizzes, questioning prompts or other evidence. 

1. List the instructional objectives for the lessons in this unit: (What is it you want your 
 students to know?) 
 
 
 
 
2. Describe the ways that you will assess that your students achieved the instructional 
 objectives during and after each lesson: (How will you know that they know it?) 
 
 
 
 
3. Describe the strategies you will use to address diverse student needs: 
 
 
 
4. Describe anything that you want the observer to know about this class that you believe 
 is important background information (i.e. individual students, the class as a whole, 
 recent class events, curriculum issues, special needs). 
 
 
5. List any concerns on which you want specific feedback during this observation: 
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Hamden Public Schools 

FORMAL OBSERVATION REPORT 

School Year 

(To be completed by evaluator) 
 
 
 
 
 
 
 
 
 
 
 

Standards for Educator Performance and Practice (StEPP) 
At a Glance 

 
Domain 1:  Content and Essential Skills 

 
 

� Knowledge and performance related to "Content 
and Essential Skills" are documented in Domains 
2-6. 

 
Domain 2:  Classroom Environment, Student 
Engagement and Commitment to Learning 

 
2.1  Positive class climate that is responsive and respectful 

2.2  Student engagement and shared responsibility 

2.3  Appropriate standards of behavior 

2.4  Arrangements and logistics to maximize learning time 
 

 
Domain 3:  Planning for Active Learning 

 
3.1  Appropriate levels of challenge and differentiation 

3.2  Coherent, relevant and engaging learning experiences 

3.3  Specialized academic and behavioral interventions 

 

 
Domain 4:  Instruction for Active Learning 

 
4.1  Enabling students to apply and construct new learning 

4.2  Differentiated instruction and intervention 

4.3  Increasing student ownership of learning 

4.4  Monitoring, adjusting and providing meaningful feedback 

 
Domain 5:  Assessment for Active Learning 

 

5.1  Formative and summative assessment for learning 

5.2  Data collection and analysis 

5.3  Assessment criteria and timely feedback 

 
Domain 6:  Professional Responsibilities and 

Teacher Leadership 
 

6.1  Continuous professional growth 

6.2  Collaboration and communication for school 
improvement 

6.3  Family and student collaboration and communication 

6.4  Code of Professional Responsibility 

 

 
 
 
 

Name: 
 
Date of Pre-Conference:  
 
Grade/ Subject:  
 
Date of Observation: 
 

School:    
 
Beginning and Ending Times: 
 
Evaluator/ Observer:    
 
Date of Post-Conference:  
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Evaluator Comments:   
 
 
 
 
 
 
 
 
 
 
 

 

 

 

EVALUATOR SUMMARY:   
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
Evaluator ____________________________________  Date      
        (Signature)  
 
Teacher____________________________________  Date      
        (Signature)  
 

(Signature indicates receipt of the observation report) 
 

Teacher may choose to attach additional comments regarding this evaluation. 
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Observation Feedback Framework Example 
 
Introduction: 
Good afternoon. The purpose for our conversation today is for professional growth.  The 
conversation will last approximately 30 - 40 minutes.  We will spend time reflecting on the 
lesson with a goal of developing ideas on how to enhance student achievement.  I will ask 
questions throughout this conference.  I am not looking for particular answers; these questions 
are meant to help you focus your reflection.  In particular, we will focus on one area of 
effectiveness in the lesson observed and one area for strengthening. 
Ask general impression question (e.g. “How do you think the lesson went?”) 

1.  As you reflect back on the lesson, how do you think the lesson went? 
2.  If you were going to teach this lesson again with a different group of students, what would 
you do the same? What would you do differently?  
 

 Plan for Area of Relative Strength/Effectiveness  
 
Area Objective: 
By the end of the conference, the teacher will be able to explain how she plans activities for 
lessons that are aligned to the lesson objective and include elements of best practices.   
 
Self-reflection question: Prompt teacher to reflect on the area of relative strength 
Tell me how you think the lesson went?  
(Further questioning) How do you decide on the types of activities you will use during a 
lesson? 
 
Evidence: Specific examples from lesson for what teacher did relatively effectively 

During the lesson, you segmented and sequenced the activities so that students moved 
from easy to complex. You asked about previous lessons in order to activate prior 
knowledge. The activities were all aligned with the objective of identifying and naming 
ordered pairs of coordinates, this helped to support student mastery. The activities were 
challenging to the students as they moved from the easy to the more difficult applications of 
the lesson. The group setting provided student-to-student interaction as students had to first 
work on the problem on their own, then share with the group and decide on one answer. By 
following this format with some key commands, students were kept attentive, on task and 
focused. This also helped with mastery as they were responsible for their own and then 
group answer. They could hear other students’ answers and viewpoints as to how to solve 
the problem. If someone was wrong, the students could self-direct and monitor each other. 
The activity of getting a shape out of the envelope provided some choice and curiosity as to 
their shape but more importantly was a more complex application of the objective than just 
find the points of ordered pairs. Students were able to reflect on their learning as they 
completed the exit ticket which asked students to explain how to name and locate ordered 
pairs, and why it is important to use the correct order. When students have opportunities to 
reflect on their own learning in this way, they are able to evaluate how they have met the 
lesson’s learning objective and how it may apply to future scenarios they encounter.  
 
Continued use: Recommend action to continue practice 
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Continue to provide students with activities and materials that support the objective, are 
challenging, provide for student-to-student interaction and provide time for reflection. 
 
Elicit feedback from teacher to explain why skill is critical to student learning 
What are some things you might tell a beginning teacher regarding the choice of activities 
and materials in lesson planning? 
 

Plan for Area of Growth 
 
Area Objective: 
By the end of the conference, the teacher will be able to explain how she can connect the 
learning objective to real life experiences and other disciplines.  
 
Self-reflection question:  
When you plan a lesson, how do plan for ways to connect what students will be learning to 
real life experiences and other disciplines?  

Specific examples from lesson with model for area of growth: 

The objective for the lesson was to identify and name points of a grid using ordered pair of 
coordinates. You identified the objective in the beginning of your lesson. During the lesson 
you briefly asked students how a grid was like a battlefield they were studying in social 
studies. You also told students that your family would need to use coordinate grids to find 
rides and attractions at Disneyworld. However, when you mentioned this students appeared 
to be unsure about the connection to a battlefield or how your family could use ordered 
pairs to find their way. To strengthen these connections, you could have brought in maps of 
battlefields that showed the use of coordinate girds to mark where soldiers would stand or 
where cannons might be located. Students could have connected this map to how generals 
in the Civil War planned attacks. You could also have brought in maps of Disneyworld or 
other amusement parks and had students use the coordinate grids to locate rides and 
attractions they were interested in seeing. Students could have also played the game, 
Battleship, to demonstrate the importance of knowing how to use ordered pairs. How do you 
think the use of these real life connections would have impacted student learning and 
application of coordinate girds and ordered pairs?  
When students are able to see how what they are learning in the classroom impacts their 
everyday lives, students can be more motivated and engaged in the learning process. This 
can result in increased student achievement and application of what students are learning.   
 
Guided Practice: Question the teacher for how he/she can strengthen this instructional 
practice in this lesson and/or future lesson based on your model. 
In reflecting on this lesson or future lessons, what are some additional ways you can relate 
the learning objective to students’ everyday lives and other content areas? 

Closing statement or question; then share the performance ratings. 

As you reflect on our conversation today, how will it impact your choice of activities and the 
connections you make to real life experiences?  

 
Reprinted with permission from PhocuseD on Learning, LLC.
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INTENSIVE ASSISTANCE PLAN 
Phase 1 

 
Teacher Name:         School or Subject:____________________________  
 
Date:_____________________        Grade:_________   

 
Duration of Plan (45 days) From:      To:      

 
 

Specific Areas of Concern:  Provide evidence to document concerns from observations and other 
sources. 
 
 
   
 
 
Description of Plan: Include the number of formal and informal observations to occur during the 45 day 
period and other resources and strategies to address the specific areas of concern. Indicate how the 
evaluator will determine whether the teacher is successful in remediating the areas of concern.  Evidence 
may include results from observations, lesson planning, assessments, reflection journals, co-planning and 
discussions with peers and/or support staff, use of data to drive instruction, recording keeping, samples of 
students’ work, communication with parents, etc.   
 
 
 
 
 
 
 
 
 
Evaluator Responsibilities:   
 
 
 
 
 
 
 
Teacher Responsibilities:   
 
 
 
 
   
 
 
 
Evaluator Signature:       Date:    

 
 
Teacher Signature:       Date:              
(Signature indicates receipt of the observation report) 
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INTENSIVE ASSISTANCE PLAN 

Phase 2 

 

Teacher Name:         School or Subject:____________________________  
 
Date:_____________________        Grade:_________   

 
Duration of Plan From:      To:      

 
Specific Areas of Concern:  Provide evidence to document concerns from observations and other 
sources. 
 
 
   
 
 
Description of Plan: Include the number of formal and informal observations to occur during the 45 day 
period and other resources and strategies to address the specific areas of concern. Indicate how the 
evaluator will determine whether the teacher is successful in remediating the areas of concern.  Evidence 
may include results from observations, lesson planning, assessments, reflection journals, co-planning and 
discussions with peers and/or support staff, use of data to drive instruction, recording keeping, samples of 
students’ work, communication with parents, etc.   
 
 
 
 
 
 
 
 
 
Evaluator Responsibilities:   
 
 
 
 
 
 
 
Teacher Responsibilities:   
 
 
 
 
   
 
 
 
Evaluator Signature:       Date:    

 
 
Teacher Signature:       Date:              
(Signature indicates receipt of the observation report) 
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INTENSIVE ASSISTANCE PLAN 
Phase 1 Summary Report 

 
 
Date: 
  
Teacher’s  Name: 
 
School: 
 
Grade/Subject: 
 
Evaluator’s  Name/Title: 
 
 
 
Summary: Provide indication of progress or lack thereof, providing evidence to support comments.  If 
performance does not meet standard, provide recommendation for next steps. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evaluator Signature:       Date:    
 
Teacher Signature:       Date:    
 

(Signature indicates receipt of document) 
Teacher may choose to attach additional comments regarding this evaluation 
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INTENSIVE ASSISTANCE PLAN 
Phase 2 Summary Report 

 
 
Date: 
  
Teacher’s  Name: 
 
School: 
 
Grade/Subject: 
 
Evaluator’s  Name/Title: 
 
 
 
Summary: Provide indication of progress or lack thereof, providing evidence to support comments.  If 
performance does not meet standard, provide recommendation for next steps. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evaluator Signature:       Date:    
 
Teacher Signature:       Date:    
 

(Signature indicates receipt of document) 
Teacher may choose to attach additional comments regarding this evaluation. 
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